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Introduction

In thelast issue of Positive Practices, the authorsintroduced an
overview of an Anger Management Curriculum. The article de-
scribed the successful implementation of thecurriculumwithawide
range of consumers served by the Institute for Applied Behavior
Analysis supported living services (also known as Socia and
Community Integration and Participation, or SCIP). It aso dis-
cussed the development of the curriculum and examined strategies
for forming the groups and monitoring progress. See Positive
Practices, Volume I11, Number 3, April 1998 (McLain & Lewis,
1998). The first session of the curriculum was included as an
example.

In this installment the authors
detail each of the eleven sessions
in the curriculum specifying the
goals, scripts, exercises, homework
assignmentsand notestotheleader
for each session. Thereader should
keep in mind that these sessions
were designed to be taught in a
small group composed of four to
eight participants, aleader, and one

to two support staff and lasting
between 15 minutes and an hour.
Asthe need arises, the curriculum
can bemodified to meet thechang-
ing needs of theindividualsin the
group, as well as their particular
learning styles and abilities. “For
example, when presenting the pro-
gram to a group of adolescents
whohavemilddisabilitiesandwho

areabletoread andwrite, thefocus
should be on changing theinternal
thoughtsthat precedean anger out-
burst. Written homework exer-
cises would aso be useful with
such agroup. A group of children
who havemoderatedi sabilitiesand
limited abilities to read and write
would benefit from an emphasis
on role playing and behavior re-
hearsal of appropriate behavior
following exposure to provoking
situations. The cognitive-behav-
ioral aspects of the program may
be simplified in order to suit the
children’s cognitive abilities. For
people with severe disabilities, a
focus on relaxation training and a
specific, prescribed plan for re-
sponding in challenging situations
may be most beneficial” (McLain
& Lewis, 1998, p. 10).
Asdiscussed in the previousis-
sueof Positive Practices*”thiscur-
riculum is an attempt to incorpo-
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Editors’ Note...

Welcome to another issue of Positive Practices. Asusual, work has
been busy for us. Weareinthemidst of our multi-year trainer of trainers
and consultation project with Specialist Education Services in New

Zealand. Wearealsooff totheUnited
Kingdom again for another round of
training. Wewill providing seminars
in Belfast, Edinburgh, Manchester,
Sheffield, Birmingham and London.
We will aso be launching our fifth
longitudinal course in London with
39 participants, our best turnout ever.

We have had a remarkable re-
sponse to the anger management ar-
ticle written by Bill McClain and
Ellen Lewis. Since its publication,
Ellen has left IABA to take up an
important position for an over sight
agency inCalifornia. Inthat position,
sheisresponsiblefor developing and
over seeing aresource to monitor the
quality of life of people chalenged
with adevelopmental disability who
areliving in the community. Know-

Gary W. LaVigna, PhD
Clinical Director

ing first hand Ellen’ sinsistence on quality, we know that alot of people

will benefit enormously from her efforts. Wearevery pleased to publish

this second in a hoped for series of articles on anger management.
Finally, we are pleased to include another article reporting the

implementation of aPeriodic Service
Review (PSR) system. This oneis
reported by Hamish Jonesfrom New
Zedland. It is exciting for usto in-
clude this as the lead article in this
issue of Positive Practices. Thisis
not only because it describes the use
of thePSR aspart of avery successful
systems change effort, but aso be-
cause Hamish developed a way of
quantifying outcomes that we have
found very powerful. We think you
will agree that he has created a mea-
surement strategy that would
strengthen any PSR system in the
area of outcome measurement.

Gary W. LaVigna and
Thomas J. Willis, Co-editors

Thomas J. Willis, PhD
Associate Director



PSR: Progressively Sustainable Results

A case study on the use of the Periodic Service Review
concept to improve the quality of vocational services
provided to people with intellectual disabilities

Hamish Jones, IHC New Zealand, Inc., Ashburton, New Zealand

Editors' Note: In this article, Hamish Jones describes a very successful effort in
transforming a traditional facility based day service to a community based service
guided by consumer choice. In utilizing a PSR system as part of this effort, Hamish
devel oped what we believe is a very powerful way of measuring outcomes. When
Hamish visited usin California, he presented his work to our staff and we were
immediately able to see its power and potential. Accordingly, after Hamish' article,
we present a short article written by LeeAnn Christian, the new Director of STEP,
our primary day service provision, giving an example of how we plan to apply
Hamish' brilliant idea at IABA. We hope you find both articles interesting and of use.

The Periodic Service Review (PSR) as developed by the Insti-
tutefor Applied Behavior Analysis(IABA) inLosAngeles, Califor-
nia, has played an integral role in the achievement of improved
vocational services for people with intellectual disabilities in the
township of Ashburton, New Zealand. Through the devel opment of
simple measurement criteria, combined with recording and feed-
back systems, the PSR has helped bring about significantly im-
proved outcomes for both the individuals and the provider organi-

zation (LaVigna, Willis, Shaull, Abedi & Sweitzer, 1994).

Background

A review in 1996 of vocational
services being provided to thirty-
three people with intellectual dis-
abilities in Ashburton, New
Zedand, found that neither thein-
dividualsnor the organization pro-
viding the services were meeting
their stated goals.

Prior tothereview, serviceshad
been facility-based, with activities
focusingon; Artsand Crafts(45%);
Contract Work (35%); and
Landskills (20%). Community in-
clusion was estimated at around

5% of service time. Opportunities
were limited to what was offered.

Analysis of what Service Users
were wanting out of vocational
services was significantly differ-
ent. The sum result of their re-
questswereplacedin broad Activ-
ity Groups with the intention that
service directions would move to
reflect the percentageslisted; Rec-
reation and Leisure (27%); Con-
tract Work (25%); Artsand Crafts
(19%); Personal Development,
whichrelated mainly to education-

ally oriented activities(17%); Sup-
ported Employment, which in-
cluded all community-based work
activities- paid or unpaid - withan
external employer (12%). While
there were still many requests that
reflected opportunitiesthat already
existed, theinclusion of Supported
Employment and Personal Devel-
opment were seen to be significant
developments.

It was subsequently determined
that services needed to focus on
identifying and achieving the vo-
cational goals of individual Ser-
vice Users, while recognizing the
organization’s philosophies of
community inclusion and family
involvement.

PSR

Because previous attempts to
change service focus had resulted
in the eventual return to the status
quo, it was decided that a suitable
meansof measuring and controlling
performancehadtobeimplemented.
The PSR was chosen becauseit:

» Monitored outcomesand pro-

cesses on amonthly basis.

» Encouraged multilevel team-

work withintheorganization.

* Incorporatedtheuseof smple

visual feedback.

The PSR wasdevelopedin such
a way that it would monitor the
degree to which services moved
towards the Activity Groups and
percentages as requested by Ser-
viceUsers. Itwould alsorecordthe
degreethat theorganizational goals
of individualized service, commu-
nity inclusion, and partnershipwith
families were being achieved.

After aninitial trial period, for-
mal scoring began using the

3
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monthly PSR Checklist in September, 1996. The
Checklist covers areas that include:

» Service Users have current Day Service Plans,
with quantifiable goals that were developed in
conjunction with their families and friends.

« Day Service Plan goals are being actioned, and
people involved in the planning process receive
regular feedback on progress.

» Service User personal files contain current, eas-
ily accessble, and rdevant informetion.

» Service planning and reporting is taking place

» Staff responsibilities are negotiated and their
performance reviewed.

« Staff training is identified and actioned

» Management support isvisible and easily acces-
sible to staff.

* Adequate numbers of trained relievers are
available.

* AnAdvisory Committeeisinplaceand operating.

» Health and Safety issues are being addressed.

* Administrative requirements are met.

Computerised Database

To enable the accurate and ongoing assessment of
the organization’s performance in meeting its stated
goals, acomputer database was devel oped that would
record the daily activities of each Service User. Start-
ing in October, 1996, information has been entered
into the computer on adaily basisthrough the use of a
simpleform. Each activity iscoded against; itsActiv-
ity Grouping; whether it isgroup-based or individual -
ized; and whether it is community-based or not.

In an effort to encourage ongoing improvement in
the quality of service provision, afurther indicator is
coded against al activities. Thisindicator was devel -
oped from the belief that just because an activity was
more individualized or more community-based, did
not necessarily indicatethat it created better quality in
thelives of the Service Users. Called the Community
Participation Code (CP Code), a*“quality” weighting
Is recorded against each activity asoutlined in Figure
1, whereby thetime spent onthe activity ismultiplied by
the corresponding weighting, 1 through 8, to give a
Community Participation Score (CP Score). Reportsare
generatedonamonthly basis,andused by staff toanayze
performance and take corrective action where required.

4

Anexampleof the usefulness of thisconcept can be
describedintheanal ogy of aService User whowanted
to beinvolved in aregular aerobic exercise program.
The goal could be achieved in many ways:

e A group could do exercises in the facility with

staff support (CP Code 1).

« A groupcoulddoexercisesinthefacility withthe
help of aqualified aerobicsinstructor (CP Code 3).

« Staff could take agroup to acommercial facility
in the community (CP Code 5).

» Staff could support the individual at a commer-
cia facility (CP Code 6).

» The person could attend a commercia facility
supported by people from that organization (CP
Code 8).

All of the listed Situations would achieve the goal for
the ServiceUser. However thedifferencesfor theperson
through achieving the god inthe CP Code 8 Situation as
opposed to the CP Code 1 Situation are significant.

Results

Due to the variables created by fluctuations in
attendancesand theavailableworking daysin any one
month, the figures used to report on outcomes in the
variousperformanceareasarebased onthepercentage
of total Service User time spent in any category for
each calender month.

Percentage of Individualized and Community-based
Service Time

Achievement of both individualized and commu-
nity-based servicedelivery for thetwenty-month period
from October, 1996 through to May, 1998 is outlined
in Table 1 and Figure 2 (see page 5).

Individualized service has ranged from a low of
33% in December, 1996 through to ahigh of 87% in
December, 1997. The increase from 55% in October,
1996 to 65% in May, 1998 equates to an overal

Community Based Facility Based
Community Staff Community Staff
Support Support Support Support
Individual| Group |Individual| Group |Individual| Group [Individual| Group
8 7 6 5 4 3 2 1

Figure 1 - Community Participation Codes
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growth factor of 1.2 to date. The greatest period of
growth in this indicator occurred over the first ten
months to July, 1997, after which it stabilized at an
average of 75% for the remaining ten months. The
dropto65%inMay, 1998isof concern, and corrective
action has been taken to rectify this.

Community integration has ranged from a low of
19% of total Service User time in January, 1997 to
73% in March, 1998. The increase from 28% in
October, 1996 to 68% in May, 1998 equates to a
growth factor of 2.4 over thetotal period. It issignifi-
cant to note that lessons learned from the “dip” in
January, 1997, which is the period for summer holi-
daysin New Zealand, ensured that the same trend did
not occur for the equivalent period in 1998.

Recording the percentage of time spent in the com-
munity versus the percentage of time spent on indi-
vidualized programsisparticularly important, asthese
are the two main components that make up the CP
Score. Through careful analysis, staff are ableto take
any corrective action needed to ensure the likelihood

of continued growth in the overall quality of service
provision.

Community Participation Score

The average CP Scores per Service User for the
period October, 1996 through to May, 1998 are pre-
sentedin Table2 and Figure 3 (seepage6). Theresults
show a continued trend upwardsin the CP Scores for
the period. The scores range from 2.5 in December,
1996 throughto5.9inMarch, 1998. Theincreasefrom
3.1inOctober, 1996t05.5in May, 1998 equatesto an
increase of 77% for the entire period.

Theinitial goal of the organization wasto achieve
a CP Score above 4. This has been continuously
achieved since August, 1997.

Through the use of the CP Score, the efforts of the
organi zation havebecomefocused, not only onachiev-
ingthe ServiceUsers' goals, but also therealization of
services that are individualized, community-based,
and supported by community networks.

2181815855255/ |5(%(%(8(8(8|8]2
WL > &} c | 2 5 L z | of| ol & > &} c | 2 5 L %
Months slz|ad|S|2|=|&[=|3|3|2|d|c|2|8|8|2|=|Z|=
% Time in Community | 28 | 27| 24| 19| 28| 34| 31| 33| 34| 32| 43| 46| 45| 41| 45| 57| 56| 73| 63| 65
% Time Individualized | 55| 52| 33| 50| 55| 73| 78| 74| 77| 81| 73| 74| 78| 82| 87| 76| 74| 73| 71| 65

Table 1 - Percentage of Service User Time in Community versus Percentage of Time on Individualized Programs
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Figure 2 - Percentage of Service User Time in Community versus Percentage of Time on Individualized Programs
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Activity Groups

Trendsin the five Activity Groups (Arts & Crafts,
Contract Work, Personal Devel opment, Recreation &
Leisure, Supported Employment) are monitored ev-
ery threemonthsasshownin Table3and Figure4 (see
page 7). Once again, the figures are based on the
percentage of total Service User time spent in each
grouping.

Analysis of the data shows that over the twenty
months of the project, increases have occurred in the
percentage of time spent in Personal Development
(from 10% to 36%), Supported Employment (from
9% to 25%), and Arts & Crafts (from 5% to 6%).
Decreases have resulted in the percentage of time
spent in Contract Work (from 50% to 14%) and
Recreation & Leisure (from 26% to 19%).

In the October-December quarter of 1996, the two
Activity Groups that utilized the greatest percentage
of Service User time were Contract Work (50%) and
Recreation/Leisure (26%). By the January-March
quarter of 1998 the two Activity Groupsthat utilized
the greatest percentage of Service User time were
Personal Development (36%) and Supported Em-
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ployment (25%). These figuresindicate amajor shift
in the type of activity being undertaken by Service
Users in the twenty months covered by the project.

PSR Update

In February, 1997, an updated version of the PSR
was introduced on the advice of Dr. Gary LaVigna,
Clinical Director of IABA. This version includes
several new standards; the most significant being the
inclusion of standards based on the CP Score. For the
first six monthsafter theimplementation of the second
PSR Checklist, both versions were scored. This was
done to reduce the likelihood of alower score having a
negative effect on the motivation of staff in the service.

The results of the monthly PSR scores from Sep-
tember, 1996 through to May, 1998 are presented in
Table4and Figure5 (seepage8). It can be seenthat the
organization hasachieved acontinual upwardtrendin
achievingthestandardsit hasset itself. Comparison of
the months when both versions of the PSR Checklist
were being scored showsthat a greater rate of growth
occurred in the second, more difficult, version.

21813555525 |5(%2(|%2|5(%(%(8(|8(|8|8]|2
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CP Score 31(30|25(25(13.0(36|34|36|3.7(36|41(43|43|4.1|144(49|149|5.9|5.3|54
Table 2 - Average Community Participation (CP) Score per Service User
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Figure 3 - Average Community Participation (CP) Score per Service User
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Benefits Achieved

The PSR has helped bring about improved quality
in the vocational services provided in Ashburton
through encouraging:

Thedeved opment of dlear organizationa objectives.
Communication between the organization, Ser-
vice Users and their families.

Updating of policies and procedures so they are
unambiguous to all involved.

Setting up of systemstorecordthedaily activities
of the service.

Regular, objective, and positive feedback on the
performance of the service.

Making staff and management accountable for
the results that are achieved.

Many other lessons have also been learned during
the course of the exercise. These include:

Therealization that consumer-driven servicesin

the disability sector can be made aredlity.
Theimportanceof vison, commitmentandleadership.
That unsatisfactory service performanceismore
likely to be the result of poor management than
the fault of hands-on staff.

The importance of focusing on the retention of
existing staff, thus ensuring the continuation of
organizational knowledge, and the maintenance
of positive long-term working relationships.
That improved service performance does not
have to cost more money. Detailed analysis of
rel evant dataencouragesresourcesto befocused
where they can best achieve the desired results.
The importance of community networks in the
provision of ongoing support.

That aculture of “quality” must be present in all
levels of the organization for any significant
growth to be achieved.
Aslongasorganizationscontinueto be“facility”

Time Period Arts & Contracts Personal Recreation & Supported
(d/mly) Crafts Development Leisure Employment
1/10/96 to 31/12/96 5% 50% 10% 26% 9%
1/1/97 to 31/3/97 7% 41% 15% 25% 11%
1/4/97 to 30/6/97 8% 38% 22% 19% 13%
1/7/97 to 30/9/97 7% 37% 22% 19% 15%
1/10/97 to 31/12/97 8% 31% 18% 19% 24%
1/1/98 to 31/3/98 6% 14% 36% 19% 25%
Table 3 - Percentage of Total Service User Time Spent in Each Activity Group
100% -
90% Supported
Employment
80% pioy
%
-
Recreation &
—  60% Leisure
@
O 50% =|
& 0% Personal
Development
30%
2
20% Contracts
10% [D]
... LTI T L] ] L TN | s acrats
’ 1/10/96 to 1/1/97 to 1/4/97 to 107197 to 1/10/97 to 1/1/98 to
31/12/96 31/3/97 30/6/97 30/9/97 31/12/97 31/3/98
Time Period

Figure 4 - Percentage of Total Service User Time Spent in Each Activity Group
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based in their approach, there will aways be a
conflict with achieving the principle of commu-
nity inclusion.

That as Service Users have their initia goals real-
ized, they appear to overcometheir “learned help-
lessness’ and request even more significant goals.

The Future

Following the success of the initiatives in vocationa
services, severd further developments are planned:

Implementing an updated version of the voca-
tional PSR.

Ensuring that all Service Users, irrespective of
their level of disability, achieve equal opportu-
nity of access to vocational options.

I ntroducing the PSR concepttoresidential services.
Updating the computerised database to improve

VOLUME I[II
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theability to monitor the achievement of Service
User godls.
Developing of a Consumer Feedback processto
ensure that Service Users and their families are
happy with the way the organization interacts
with them.

Conclusions

Clear organizational objectives, the collection of
daily data, and the PSR have played integral rolesin
therealization of improved outcomesfor peoplewith
intellectual disabilitiesin Ashburton.

PSR has helped create a positive working environ-
ment that focuses on constant improvement. Service
Users have increasingly higher expectations of suc-
cess. Staff actively pursue objectivefeedback ontheir
performance. It's all Pretty Sensible Really.

Months

Sep-96
Oct-96
Nov-96
Dec-96
Jan-97
Feb-97
Mar-97
Apr-97

May-97

Jun-97

Jul-97
Aug-97
Sep-97
Oct-97
Nov-97
Dec-97
Jan-98
Feb-98
Mar-98
Apr-98
May-98

Old PSR

34%|50% | 72%]| 74%]| 77%| 84%| 86%| 85%

91%

92%

92%

New PSR

56%][ 60%]| 69%

2%

81%

81%]| 88%| 82%)] 83%)] 83%| 81%| 83%| 89%| 89%]| 90%] 95%

Table 4 - Monthly PSR Percentage Scores

Percent

‘—o—OId PSR —s— New PSR

100%

90%

80%

70%

60%

50%

40%

30%

20%

10%

0%

Time Period

Figure 5 - Monthly PSR Percentage Scores

8



INSTITUTE FOR APPLIED BEHAVIOR ANALYSIS

References

LaVigna, G. W., Willis, T. J., Shaull,
J. F., Abedi, M., & Sweitzer, M.
(1994). Theperiodicservicereview:
Atotal quality assurancesystemfor
human services and education.

Baltimore: Paul Brookes H.
Publishing Co.
Footnote

The Organization and the Author

IHC New Zealand Inc. is the
largest charitable organization in

New Zealand, providing a wide
rangeof advocacy and support ser-
vices to people with intellectua
disabilities and their families. It
has an operating budget in excess
of $110 million and employsmore
than 3,000 staff.

Hamish Jones has worked for
IHC for nearly ten years, the last
three as Area Manager in
Ashburton, a small town in the
South Island of New Zealand.
Referto Table5forinformationon
contacting IHC or Hamish Jones.

Contact Addresses:

IHC National Office
PO Box 4155
Wellington
New Zealand
Tele.: +64 4 472 2247
Fax: +64 4 472 0429

Hamish Jones
IHC Ashburton
PO Box 241
Ashburton
New Zealand
Tele.: +64 3 308 1393
Fax: +64 3 3088 477
E-mail: Hamish.Jones@IHC.org.nz

Table 5 - IHC Contact Address

The STEP Matrix

LeeAnn Christian, Institute for Applied Behavior Analysis, Los Angeles, California
Gary W. LaVigna, Institute for Applied Behavior Analysis, Los Angeles, California

Introduction

STEP has organized its services around a framework that cap-
turesthemission, vision and valuesthat define our approach aswell
asthe settings and nature of the serviceswe provide. The mission of
STEP is to support the people we serve in spending their days
participating in the community, engaging in activities of their
choice, enhancing their relationships with others, increasing their
productivity and independence, and continuing to grow. Thevision
of STEP isthat the people we support are working in paid employ-
ment, pursuing acareer of their choice. The primary values guiding
STEP are: choice, community presence and participation, natural
supports, integrated paid employment, reducing the cost of public
funding assistance, quality outcomes, responsiveness, collaborative
relationships, growth, productive living, relationship building, re-
spect, and dignity.

Asillustrated in Figure 1 (see  structured around four levels of

page 10), the STEP Matrix, our  focus and is described below in
work with participants is detail.

Level A

Level A indicatesthreedomains
for where our participants might
spend someor part of their six hour
service day.

Community Participation

First and foremost, our goal isto
have all the people we support
spend as much of the day as pos-
sible participating intheir commu-
nities. Community participation
involves interacting with other
members of the community and/or
engaging in activitiesothersin the
community engage in. The em-
phasisin community participation
issocial integration. Examples of
community participation include
having a real job for a rea pay-
check, volunteering at typical lo-
cal community organizations, tak-
ing a college class, attending the
local fitness center, etc. STEP
places a higher value on commu-
nity participation than it does on
just community presence.
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Community Presence

Community presence, in contrast to community
participation, may take place in acommunity setting
(physical integration) but doesnot include social inte-
gration. Usingthelibrary asasetting for asocial skills
training session, gathering at the food court of a
shopping mall to practice emergency skills, waiting
for a bus, and waiting at a donut shop for the rest of
their group to gather are examples of community
presence but not community participation.

Non-Community

Finally, there are limited circumstances in which
STEP services may be provided in a participant’s
home or in the STEP administrative offices. For
example, we may be providing services to a partici-
pant who has been house bound, is temporarily non-
mobile due to injury, medical instability, or other
reasons, or simply to a participant who has adifficult
time leaving the house in the morning. This may
require usto spend at least part of the six-hour service
day inher or hishomesetting, evenaswetry to support

* VOLUME III »
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the person in spending as much of the day as possible
in community presence and participation. Similarly,
there may belimited circumstanceswhen participants
participateinasocial skillstraining sessionor job club
in our office setting, athough even in these circum-
stances the goal would befor participants to spend as
much time as possible in community presence and
participation.

Summary

In summary, community participation is given
greater valueinthe STEP Matrix than just community
presence, which, inturn, isgiven morevaluethantime
spent in the participant’ shome or inthe office. How-
ever, wearepreparedto provideful | support to partici-
pantsfor thefull six-hour serviceday, regardlessof the
setting as dictated by individual needs and character-
istics. Even under the circumstances portrayed in
Level A, we continue to express our mission, vision
and value by further delineating the quality of activi-
ties in which our participants engage. This is por-
trayed in Level B of the STEP Matrix.
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Figure 1 - STEP Matrix
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Level B

Paid Work

Under community participation, our framework
indicatesthat asaday servicefor adults, wevaluepaid
employment above al other possible activities, re-
gardless of the level of support that individuals may
need. Thisisso, eventhough STEP participants have
not historically qualified for Department of Rehabili-
tation services nor have they otherwise been consid-
ered for paid employment because of the intensity or
nature of the supports they need to enter or maintain
employment.

Volunteer Work

Our next highest value is for our participants to
spend as much time as possi bl e engaged in productive
volunteer work through which they can contribute to
their community. An individual may participate in
volunteer work if he or sheisunemployed, employed
part-time, employed in atemporary job, or employed
inanentry-level job. Individualsinjobsmeetingtheir
career goals also may choose to participate in volun-
teer work.

Non-Work

Finally, if not engaged in paid or volunteer work,
we value our participants' full participation in the
community through avariety of integrated activities.
Examples of such activitiesinclude; taking courses at
acommunity college, attendingthelocal fitnesscenter
onaregular basis, looking for paidwork (for example,
by attending a job fair or answering a classified ad),
taking careof personal banking, shoppingfor personal
or family needs, engaging in aleisure activity such as
attending aprofessional ball game, taking aday tripto
a museum, participating in an activity at their local
church or religious affiliation, etc.

Instructional

When not participating but nevertheless present in
the community, we hold it as a higher value for our
participantsto beengagedininstructional or construc-
tive activities vs. non-instructional/constructive ac-
tivities. Examples of instructional or constructive
activities in the community that might involve com-

munity presence but not community participation
wouldinclude social skillstraining at thelocal library
or park, practicing emergency skills, looking through
the classified section of the newspaper, reviewing a
participants persona goals and plans while sitting at
thefood court of alocal shopping mall and supporting
aparticipant in planning their schedulefor thecoming
week.

The same emphasison valuing instructional activi-
ties extendsto those limited times a parti cipant might
receive STEP services in non-community settings
such as aiin his or her home or at the STEP office.
Examplesof instructional or constructive activities at
home might include learning how to dress or bathe,
how to prepare a ssimple meal, how to place a“911”
call, and/or how to do any domestic chore or indepen-
dent leisure activity such as accessing the Internet,
using the cassette player, etc. Examples of instruc-
tional or constructive activities at the office might
include learning relaxation skills, a variety of social
skills (e.g., how to say “no” or how to initiate and
maintai n aconversation), emergency skills, attending
a persona planning conference, going through the
classified adsin the newspaper, developing aresume,
attending a job club meeting, etc.

Non-instructional/constructive

In contrast, non-instructional/constructive activi-
ties would include waiting for the group to gather,
waiting for a bus, waiting for staff to complete an
activity with another participant in the group, watch-
ingamovie, just laying out at thebeach or intransition
from one activity to another, hanging out while the
Employment Specialist is coaching another partici-
pant. However, some of these activities may be
considered instructional or constructive if the person
needstolearnthat skill. For example, if aperson needs
tolearn how towait for thebusto properly takethebus
to and from work or other community activities, it
would be considered an instructional or constructive
activity.

Non-instructional/constructive activities at home
or in the officewould include watching TV, listening
to music, eating, sunning oneself on the front porch,
etc., or at the office, activities such as hanging around
after an instructional session, reading a magazine, or
waiting for a staff or for aride to arrive.

11
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Level C

Level C of the STEP Matrix illustrates that regard-
less of the activity in which the participant partici-
pates, it is considered of higher valueif he or she has
chosen to engage in that activity as opposed to the
activity being chosen by someone else.

Self-Choice vs. Others’ Choice

This dichotomy exists regardless of the activity.
For example, with reference to paid work, is the
person’ sjob, thejob of choiceor onethat fitssquarely
on the person’s career path or isit one that is simply
“paying the bills’ or onethat isfilling thetime until a
better or preferredjob comesalong? Isthecommunity
activity in which the person is participating of her or
his choosing or is it something chosen by another
member of the group and the focus person is just
“going along” as a member of the group? Asalast
example of how we value participant choice, an activ-
ity would be of higher valueif it involved a skill the
person wanted to learn, such as learning to play the
guitar, as opposed to a skill that others thought was
important for thepersontolearn, suchashow to access
community resources such as the fire department,
police department, or dialing “911” in an emergency.

It is important to determine what an individual’s
choice iswhen he or she has limited communication
skills and/or decision-making skills. Often, this is
doneby involving theindividual’ scircleof supportin
an effort to ensure that the individual is participating
in activities of his or her choice.

Level D

Natural Support vs. Staff Support

Level D of the STEP Matrix indicates that a staff
supported activity, for examplethrough ajob coach or
mobility trainer, isnot as valued as an activity that is
supported by the community, for example, by a co-
worker, bus driver, unpaid friend or volunteer. In-
creased improvement in providing services through
natural support might eventually allow the participant
to qualify for competitive employment through
Department of Rehabilitation services or, at the very
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least, allow usto reducethein-the-aggregate-costsfor
providing services to those enrolled in STEP.

Conclusions

When we integrate the values expressed in Levels
A, B, CandD, the STEP Matrix illustratesthat we are
ableto put avaluecodeof 1through 28 onany activity
for each period of aparticipant’ ssix hour serviceday.
Thehigher the number, the higher the value placed on
that activity. Inthisframework, the activity giventhe
highest value is paid work of the participant’s own
choice, supported without paid staff. The activity
giventhelowest valueisstaff supported, non-instruc-
tional/constructive, not of the person’s choice, at the
person’s home or in STEP offices.

By developingthe STEPMatrix, weareableto hold
ourselves accountabl e to our participants, to the fund-
ing regional center andto our ownMission, Visionand
Values statements. Further, weare ableto maintain a
profile of how STEP participants spend their day and
to establish objectives at both the service level and
individual participantlevel inthefollowingways. We
plan to establish minimum performance against these
objectives as outcome standards on our STEP PSR
(Lavigna, Willis, Shaull, Abedi & Sweitzer, 1994).
1. Average value of activities in which participants

participate.

2. Percentage of time spent in Community Participa-
tion vs. Community Presence vs. Non-Community
Activities.

3. Percentage of time spent in Paid Work vs. Volun-
teer Work vs. Non-work.

4. Percentage of time spent in Instructional vs. Non-
instructional activities.

5. Percentage of time spent in self-chosen vs. others
chosen activities.

6. Percentage of time with Natural vs. Staff support.
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Continued from page 1

ratethework of Novaco’ s Stress Inoculation Therapy
(1977), Kaufmann and Wagner’'s Systematic Treat-
ment Technology for Temper Control Disorders
(1972), Benson's (1986) approach to self-instruc-
tional training and problem-solving skills, aswell as
Personal Effectiveness Training described by King,
Liberman, Roberts, and Bryan (1977). Itisaneffortto
utilize the approaches which have appeared most
promising for al populations, adapt them for use by
personswith varying degreesof cognitivedisabilities,
and present themin aflexiblegroup format that can be
adjusted to the participants abilities and learning
style.” Hence, “this program is an eclectic blend of
various anger management strategies that has been
successfully usedwith children, adol escents, and adults
who possess the following prerequisite skills:
1. Theability to attend in asmall group setting (4 - 8
participants) for at least fifteen minutes at atime.
2. The ability to receptively and expressively
communicate verbally, with signs or pictures or
throughacommunicationdevice” (McLain& Lewis,

1998, p. 10).

The sessionsfollow alogical progression and con-
tinue to develop and expand on the skills learned in
each of the previous sessions. Thelist below givesa
brief description of each session to assist in orienting
the reader to the detailed descriptions that follow.

» Sessions 1 and 2 — arationale for learning to

manage one’' s anger

» Sessions3and4— participantsbegintolearnthe

fundamental skillsrequiredfor anger management

e Session 5 — the participants learn the

physiological cues that are present when one
becomes angry

» Session 6 — servesasareview for the previous

sessions

» Session 7 — focuses on the advanced cognitive-

behavioral aspects of temper control

» Session 8 — assertiveness skills are taught with

aspecia emphasi sondiscriminating assertiveness
and aggression

* Session9— exploresproblem-solvingtechniques

including outcome eval uation strategies

» Session 10 — the more subtle aspects of

assertiveness skills are devel oped

e Session 11 — serves as areview for all of the
previous sessions and offers participants an
opportunity to set their own personal goals for
anger management

It should al so be noted that the curriculum has been

successfully used to provide ongoing training and
support to individuals with disabilities. The sessions
can be broken into smaller parts and/or repeated in
order to ensure practice and mastery of the skills.

Session 1: Rationale for Training

Why is it Important to Learn to Control Your Anger?

This discussion should focus on problems created
by poor anger control. Discusseach of thesefactswith
the group.

* When peoplelosetheir jobsit’s usually because
they can’tgetalongwiththeir bossor co-workers,
not because they can’'t do the work.

* If you hurt someone and thepolicearecalled, the
person you have hit may wish to press charges,
which can result in you having to go to court. If
it has happened before, you may be asked to
move to adifferent place. If you get really mad
and are hurting people, you may havetogoto a
special hospital called a psychiatric facility.

* You may lose friends or relationships. Your
family may not want to spend time with you.
People may not want to be around you. Thiscan
be very lonely.

* You canloseyour job and lose the chanceto get a
new job. If your bossfires you because you fight
with others, it may be hard to get another job.

* You may be kicked out of school for afew days
(suspension), or be sent to a different school
(expulsion) if you can’'t get along with others
around you.

* You may not beallowed to continueto rideabus
independently if you have problems with your
temper while you are riding the bus. This cuts
down on your independence.

» People who stay angry may get sick more often
and may evendieat ayounger age. Gettingangry
is hard on your body.

* Whenyouyell alot or hit othersyou might have
to move out of places whereyou liketo live.

13
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* Most of you have decided you want to have a
happier, better life by learning ways to control
your anger and solve problems better.

Exercises

Have individuals list and discuss events in their
livesin each area, which have been affected by their
anger:

» School

» Transportation

* Legd

* Friends

» Jobs

» Relationships

* Roommates

e Family

Homework

List the thingsthat happen thisweek that make you
feel angry and writedown or dictate how you handled
them. Use this format:

1. Date

2. Time

3. Situation

4. What Y ou Thought and Did

Notes to the Group Leader

Provide practice for the homework assignment in
class by demonstrating from your personal life an
event you might include ontheworksheet. Have each
individual complete at least one entry and assist as
necessary. Fade promptsso that theindividual isable
to demonstrate independent completion of an item.

Contact the key social agents in the participants
home, school or work environments and share with
themany pertinent information, which cameout of the
first session. Givethem information about the home-
work assignment, and ask them to provide socia
reinforcement to the group member following daily
completion of the homework.

Session 2: What is Anger?

About How This Group Will Work

Explain how the group will be structured with
discussion and group role-playing. Let people know
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that inthe group they will havethe opportunity to talk
about thingsthat bother them. Set up ground rulesfor
turn taking and interrupting in-group discussions.

Explain the idea of confidentiality of information
shared in the group. Information about other group
membersis not to be shared outside of group without
their explicit permission. Thegroup leader, of course,
has these same confidentiality and additional report-
ing responsibilities. Explainthat theremay bevisitors
to the group who will participate in the role-play
sessionsand that they too arebound to strict confiden-
tiality. Noneof the*barbs’ discussedinthegroup are
to be used outside of the group unless there has been
aclear agreement among theinvolved member(s) and
the group leader for thisto happen. The group leader
may not share specific information about the partici-
pantswithout their permission, unlessthegroupleader
isaware of asituation of potential harm or abuse. The
group leader must follow guidelines for mandated
reporting of suspected abuse.

Thegroupisheretolearn how to manageanger. No
person will produce perfect responses in each role-
play or groupdiscussion. Therefore, criticism, teasing
or ridicule has no place in the group interactions
(unless structured in a “barb” role-play situation).
Group membersshould practicefinding positivequali-
tiesof each person’ sparticipation. Thisishow people
will learn best.

Anger is a Normal Part of the Range of Human Emotions

Discuss the differences between anger and aggression.

Anemationisafeeling that wehave. Canyouname
some emotions? Anger isa human emotion that isnot
by itself “ bad.” It can help save our lifeif wearein
danger. Anger can help uswork to change the things
that make usmad. Anger isa problemwhen we get so
mad that we hurt people by hitting them, yelling at
them, or saying thingswe don’t really mean. Aggres-
sion is the way some people show angry feelings.
Aggressionincludesyelling at people, hitting, kicking,
telling peoplethat you aregoingto hurt them, pouting,
or going off by yourself. Aggression does not solve
problems. It often gets peopleinto trouble and makes
people lose friends, lose help from their family and
their teachers, lose their job, etc.

Thisgroup is here because you can learn to control
your anger and learn better, more effective ways to
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solve problems than getting angry. This does not
mean that you will never get angry after you are part
of this group. You may learn how to control your
anger so that you can solve problemsin waysthat are
morepositivefor you and theother peopleinyour life.
When you learn to control your anger, you will learn
to understand better what it was that made you mad.

Oneof thebest waysto learnthese skillsistowatch
other people control their anger and solve problems
with words, and then practice in this group and most
importantly, practice in your everyday life.

L otsof peoplewhofindit hardto control their anger
believe that it is adways someone else’'s fault when
they get mad. When people talk about what made
them mad they usually “point the finger” at someone
elseor find someoneto blamefor their anger outburst.
In this group you will hear over and over again that
Y OU ARERESPONSIBLEFORY OUROWN FEEL -
INGSAND YOUR OWN BEHAVIOR. You arenot
responsible for anyone’ s feelings or behavior.

Exercises

Do a responsible statement exercise where each
group member asks another member, “Who are you
responsible for?” The desired response is “Myself.”
The person who responds then asks the question of
someone else. Ask group members for situations
when people interact and quiz group members about
whether these peoplearetaking responsibility for their
behavior or the behavior of others. Check the home-
work from the last session and allow group members
to share part of their homework if they want to. Allow
sometimefor discussion of thesituationsthat cameup
during the week for group members. Identify Situa
tions, whichillustratetheissueof personal responsbility.

Notes to Group Leader

In the second exercise, encourage and prompt the
use of rea-life situations of which you are aware.
These situations may occur just prior to or during the
training session, as group members interact infor-
mally with each other, or may come out of partici-
pants homework assignments. In both exercises,
model the desired behavior only as necessary. As
group members demonstrate competence with the
exercises, throw in “error responses’ and seeif group
members are able to identify them. If not, have the

other leader model aresponseto the*error response.”
Check in with the key social agents (within the limits
of confidentiality) regarding any challenging situa-
tions that may have come up for the group member
during theweek. Seeif the member’ sreport matches
the report from the key social agent.

Session 3: ldentifying Antecedents

What are “Antecedents?”

Antecedents ar e the things that happen, inside you
or outside of you right before you have a temper
outburst. An antecedent might be something that no
one else can see (internal) or something that other
people can see (external).

Has anyone ever seen a barbed wirefence? (Draw
a picture). The barbs are the little prickles on the
fence. If youtouchthemthey can pokeyou or hurt you.
Inthisclass, we call barbsthe thingsthat happen just
before we get angry. Barbs are things that may hurt
us or make us feel angry. They may be things people
say like somebody telling us we haven't done a very
goodjab, or they may bethingswetell ourselvesinside
our head, like* he’ snot going to get away with that.”

Examplesof internal events: picturesin our minds,
thingswesay to our selves, or physical feelingssuchas
menstrual cramps, sorethroat, tiredness, tight muscles,
breathing quickly, upset stomach, fast heartbeat, etc.

External eventsarethingsthat peopledo (actions),
words, or other things that happen around us that we
can see and feel. Some examples from the social
environment are a teacher telling you that you did
something wrong, your momor dad asking you to do
something, a friend making a face at you, a stranger
swearing at you or giving you the finger, etc. Ex-
amples of antecedents or barbs from the physical
environment might include being in aroomthat istoo
hot or noisy, breathing polluted air, etc.

Why Identify Antecedents to Angry Outbursts?

People who get mad easily get mad when certain
things happen. It may be hard to betold that you have
done abad job or to betold to do ajob that you don’t
like. It may be confusing to be told to do different
thingsby two different people, etc. Usually thethings
that upset people aredifferent for each person. Some-
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thing that doesn’t bother one person may easily upset
another person. Sometimes it depends on the day or
time. Something that doesn’'t bother you one day
might bother you on another day. The purpose of this
next exercise is to find out exactly the things that
people say or do that make you get really angry.

Exercises

Make a list of things people have said to you that
makeyouangry. Includewho saysthem, where, when,
and the way that they say them. The instructor may
needto helpwiththislist. It could bewrittenonalarge
sheet of paper that istaped to thewall. Put the items
that make you most angry at the top of the list, and so
on, to the things that make you less angry.

Makealist of thethingsyou say toyourself or things
you see in your mind when these things happen. For
example, you may say things like:

» “Hecan’t talk to me that way.”

e “That isn't fair.”

e “| never get what | want.”

* “People never see things my way.”

* “I’'mgoing to get even.”

* “I’'m going to punch her in the nose.”
e “That jerk.”

Thesetypes of statementsare“trouble” statements
that wewill learn to changeinto “coping” statements.
For now itismost important to recognizewhenyou’ re
telling yourself these types of things and then stop
them. These self-statements will not help you to
control your anger and they may makeyou moreangry
or lead to more trouble in your life.

Homework

Write down the date, time, and barb anytime that
you get angrythisweek. Thisislikethehomeworkthat
youdidbefore. I1f youwouldliketo useataperecorder
to record thisinformation or if you need for someone
to help you do this, talk to me after the session.

Notes to the Leader

It may beeasier for peopleto put their barbsinorder
if eachoneiswrittenona3-inch by 5-inch card. Often
what isthe strongest barb at onetimewill not elicit as
strong a response even at the very next meeting. By
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putting the barbs on cards, the participants can re-
order them according to how they are feeling each
session. Theexperiencesthat they havehad duringthe
timebetween sessionsmay influencetheorder of their
barbs. Check to seeif what the participant reports as
their barbs fit with the information that you have
collected from key social agents. If you notice any
striking differences, it may warrant further investiga-
tion and/or direct observation. The group leader
should again model the homework exercise with a
clear example. Peoplewho areunableto read or write
may useataperecorder or pictures, or may narratetheir
barbs to someone else who is able to write them down.

Session 4. Relaxation Training

The following is an abbreviated version of
Jacobsen’ sProgressive Muscle Relaxation. Sincethe
most important aspect of relaxation is that the indi-
vidual can useit unnoticed, in any environment, this
procedure will always pair the sub-audible cue of the
word “relax” with each exhale during the relaxation.
The goal isfor individualsto be able to relax without
having to tense each muscle group. When the sensa-
tion of relaxation is consistently paired with theword
relax, the word will begin to induce relaxation by itself.

When narrating these exercisesaways1) paceyour
instruction (a slow presentation will allow time for
deeper relaxation and may have a dightly hypnotic
effect); 2) have theindividual breathe deeply follow-
ingthetensionrelease, holdthebreath, and say “ relax”
to him/herself.

Sit sothat you are comfortable. Rest your handson
your lap, palmsup. Focuson your hands. Make afist
with both hands, likethis. Hold tight. Now relax and
open your hands. Relax each arm completely. Let
your arms feel very heavy. Now relax them some
more. Take adeep breath and “relax.”

Now focusonyour shoulders. Hold all of themuscles
inyour shouldersvery tight, likethis. Now eventighter.
Now relax andl et your shouldershang down, very heavy.
Take adeep breath and say “relax” to yoursalf.

Focus on your neck. Move your head a little bit
forward and up. Hold it until you can feel your neck
gettingtight. Now let your neck rel ax and breathedeeply.

Focusonyour face. Squintyour eyes. Wrinkleyour
nose. Clench your teeth. Tighten your mouth. Hold
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tight. Relax. Relax your eyelids, lettingthemfeel very
heavy. Relax your cheeks, and lips, forehead. Takea
deep breath, and say “Relax” asyou exhale.

Focus on your stomach. Make your stomach tense
by lifting your feet alittle bit off the ground. Feel the
tensefeeling. Holdit. Now let your feet down. Relax,
take a deep breath and say relax as you exhale.

Focus on your back muscles. Tighten your back by
sitting up very tall and pulling your back away from
thechair. Holdit. Now sink downandrelax. Takea
deep breath and relax even more. Breathe deeply and
each time you exhale feel yourself sink just a bit
deeper into relaxation than before.

Now focus on your leg muscles. Point your toes and
tighten al themusclesinyour legs. Hold it. Now relax
your toes, let your legshang down and et dl thetension
just melt away. Practice deep breathing on your own.

Now take a minute and seeif you can et your entire
body relax as completely as possible. See if you can
findanytensioninyour bodyandsimplyreleaseit. Let
it go and continue to deep breathe, relaxing just a bit
deeper each time you exhale.

| amgoing to comearound and seeif you arereally
relaxed. If you are very relaxed, your arms and legs
should feel like noodles that have been cooked, soft
and floppy. | will try to lift your arm. If you are
relaxed, it should be very heavy for me. If your arm
doesnot feel relaxed, | will haveyoutryto lift my arm
and | will show you what a relaxed arm feels like.

Exercises

Practicerelaxationinidentified role-play situations
without having to use tension/release. Use real-life
items reported in participants homework.

Now we' regoingto usetheserelaxation skills. I'm
going to give each of you abarb. As| give you the
barb, | want you to tell yourself “relax” ontheinside,
take a deep breath, and let yourself completely relax.
When you feel very relaxed, answer me.

Now we'll practice using relaxation when you get
morethan onebarbal at once. I’'mgoingto giveeach
of you more than one barb. | want you to keep
practicing relaxation as you answer me.

Homework

Practice relaxation the way we did in class today
(tension/release) until you can become very relaxed

without havingtotighteneach part of your body (i.e., skip
directlytothe“release”’ part). Y ouwill know that youare
very relaxed when your arms and legs feel very heavy.

Notes to Group Leader

Make sure that you are training relaxation in a
conducive setting. It should be quiet, with dim light-
ing if possible, or outdoors in a quiet area. Group
members should be seated comfortably or stretched
out onmatsor grass. Thereshouldbenointerruptions.

Ask group members to notice, during relaxation if
thereareany partsof their body, whichareparticularly
difficult to relax. Have them direct their attention to
those areas until they are ableto relax those areastoo.

Communicate with key socia agents and, with
group members permission, invite them to specific
meetings. Share the current barbs that the person is
working on, and their progress with relaxation train-
ing. Ask the key social agent to allow the group
member to practice relaxation with them and to show
them what they have learned following this session.
Ask the key social agent to provide positive social
reinforcement to the participant when they are ob-
served to demonstrate the use of relaxation tech-
niques, especially under stressful conditions. Perhaps
the participant can teach a family member how to do
the relaxation exercises.

Session 5: Recognizing Body Cues

Review of the Internal Antecedents Identified in Session 3

Today we are going to help you learn to find the
thingsthat happen inside your body whenyou arejust
starting to get angry. When some people get angry,
they feel their musclesget tight and hard. Other people
feel their heart start to pound or they clench their teeth
together very tightly. Everybody isdifferent. | want
you to find out what happens when you get angry.

Exercise

Have the group members practice the relaxation
response and develop the deepest state of relaxation
possible for each individual.

When you are very deeply relaxed, lift your finger
to signal me.

| am going to come around to each of you and
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describethe thing that you said made you most angry.
Pretend that thisis really happening to you now. As
you think about it notice what happens to your body.
Are any muscles getting tense? Is your stomach get-
tingupset or tight? I syour heart beatingfaster? | syour
jawtight? Doyoufeel likeyou aregetting aheadache?

Repeat theexercisesevera timesfor different scenes.
Use real-life situations that have been reported in
homework or in members' barb lists.

Survey themembersof thegroup after having them
open their eyes and have them describe the sensations
they experienced. Write them on a blackboard or a
large sheet of paper and draw pictures.

Use the most salient body responses as a cue to
begin a self-control procedure:

« Anticipate conflict situation
» Relax...make self-control statements

START

BARB
1. Catch any body tension and relax.
2. Catch “trouble” statements. Replace with
coping statements.
3. If person is angry, actively listen.

PROBLEM SOLVE
1. What is situation?
2. What can | do?
3. What will happen if | do this?

SELECT BEHAVIOR
1. Continue active listening
2. Make “I” statements,
3. Make direct request for change
4. Ask for time to think about it.

EVALUATE HOW YOU DID

1. Did you stay relaxed? Good!

2. Did you catch and eliminate trouble
statements? Nice job!

3. Did you make an assertive statement? With
neutral voice tone? With non-threatening
posture?

4. Are there any things you would change if
you could do it again?

5. Congratulate yourself on the things you
were able to do well!

Figure 1 - Anger Management Flowchart
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Draw theflow chart for anger management (Figure
1) for those personswho areabletoread. Usepictures
instead of wordsfor those personswho are not ableto
read. Proceed up to the point where the person
identifies their bodily response, makes a coping or
self-instructional statement and then relaxes.

Present group practice exercises by narrating vari-
ous real-life scenes for the group and follow each
scenewith group discussion about identifying internal
cues, making self-coping statements and relaxing.

Notes to the Leader

Some people may have difficulty identifying their
body responses. It may helpthemif you cangivethem
observational feedback such as, “I notice that your
face gets very red when you seem to be upset about
something. What happensinsidewhen that happens?’

Discussphysical manifestationsof tensionand stress
such as headaches and stomachaches.

Explorethe use of soft, Slow music before, during,
and after relaxation exercises. Talk tothegroup about
how certain kinds of music may create certain moods
andfeelingsand how they canusemusicto lower their
arousal level or to stay relaxed.

It may be a good idea to discuss and record other
rel axation and coping strategiesthat peoplehavefound
helpful such astaking awarm bath, going for awalk,
talking with afriend, eating abowl of warm soup, etc.

Session 6: Review

Session 1 - Rationale for Training

* Anger initself isnot “bad.”

* How we handle anger determines whether itisa
problem.

» Each individual is responsible for his or her
feelings, and behavior.

» Uncontrolled anger can create many problemsin
school, work, home and social environments.
Review some of the individual challenges that
each person has had.

Session 2 - What is Anger?
* Review of anger diary
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Session 3 - Identifying Antecedents

» Review withthegroup what barbsare, what each
individual’s barbs are, and why we are tracking
them.

* Review with each individua member what are
the specific “trouble” statements they have
identified.

Session 4 - Relaxation Response
* Review relaxation procedures and practice in-

group.
» Review applicationsin red life.

Session 5 - Recognizing Body Cues

* Review body cuesthat anger should be managed,
and practicewith exercisefrom previoussession.

* Review anger diary for information on body
CUES.

» Reviewtheflowchart uptothispointand practice
exercises used in previous sessions.

Session 7: Recognizing Self-Statements

Recognizing “Trouble” Statements

“Trouble” statements happen when you say to
yourself how unfair a situation is, or how another
personiswrong. Somewordsthat areasignal that it
may beatroublestatementinclude” always,” “ never,”
“everyone,” and “no one.” Describe how making
trouble statementswill interferewith theindividual’s
relaxation, recognizing internal cues, and problem
solving.

“Coping” statementshappenwhen you say toyour-
self something that helps you feel better and solve a
problem, like “That person is probably just having a
bad day. | can handle this.”

Exercise

See if you can tell which of these statementsiis a
“coping” or “trouble” statement:

e “That guy issuch ajerk.”

* “Nobody likesme.”

* “I’'m starting to get mad but I’ m going to handle
thislikeapro.”

e “If I punchhimitwon’tsolvetheproblemand!’ll
just get in trouble.”

» “Sheisawaystelling me what to do.”

* “Yep, this person wants me to change the way
| work.”

» “If shesaysanother word |’ mgoingto scream.”

e “How could he be so stupid.”

e “Hmmm...I wonder how | could deal withthis
situation.”

e “| hate him.”

« “Time to take a deep breath and use the old
noodle.”

Review of Previously Identified Self-Statements (from
Session 3)

» Determine if they are “coping” or “trouble’
statements.

» Savethestatementsthat are coping statements.

» Decide what new coping statements could be
used to replace the old “trouble” statements.

» Make apersonalized list of coping statements
that each participant will practice in a role-

play.

Exercise

Making self-statements: | want you to pretend
that (describeantecedent)
IS happening with (group
member’ s name), and when she gives you the barb,
| want you to say what you wer e thinking out loud
(insert individual’ s selected statement). Ok?

Provide any positive or corrective feedback and
have the person immediately repeat the role-play,
saying the coping statement silently.

Notes to Leader

Use a situation from real life for the exercise.
Ask other group membersto act as observersand to
give their feedback, too.

Check in again with key social agents. Find out
if they are seeing any changesinthegroup member’s
behavior. Let them know how the person is pro-
gressing in the group. Enlist their assistance if the
person needs additional practice on any specific
part of the program up to this point. Ask the key
social agent to model some coping statements for
the participant in the natural setting.
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Session 8:; Assertiveness Skills |

What is Assertive Behavior?

Assertivebehavior is1) figuring out what your own
feelings are (e.g. anger, admiration, sadness); 2)
figuring out what are the behaviors of othersthat you
would like changed; 3) asking directly for changeina
way that keeps your rights and respects the rights of
others. People have the right not to be yelled at,
threatened or ridiculed.

Exercise 1

Discrimination Training: Assertive vs. Aggressive responses

Group leaders should model examples of assertive
or aggressive behaviors along these parameters, hav-
ing individualsidentify what element isbeing demon-
strated and whether it is assertive or aggressive
behavior.

» Posture

» Toneof voice

» Facial expression

* Verbal content

Active Listening Skills

These skillswill help you by slowing you down so
that you don’'t say or do anything before you have
decided how you really want to handle the problem.

It isimportant not to i nterrupt when another person
istalking, especially if the other person is angry.

Restate the problem in your own words to insure
that you understand what the problem is.

Exercise 2

Now let’ s put everything together. We'll do relax-
ation, find a nice tone of voice and put a pleasant
expression on your face, and use good listening. I'm
goingtotakeoneof thebarbsand giveittoyou. When
| say , | want youtotakeadeep breathand
relax, thenrestatewhat | say theway that we practiced
before. Make sureyou don’t sound or look angry. We
will tell you the good things that you do. Everybody
will haveachanceto practicethismany times, because
it isvery important.

We will work on what things to say to solve the
problem in the next few sessions.
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Notes to the Leader

If possible, videotape this session. After the ses-
sion, edit the videotape so that you retain the best
demonstrations of the target behaviors. Do some
additional videotaping in natural settings, attempting
to capture similar behaviors by the participants or by
people they know. Plan to view the videotape and
allow timefor discussionin an additional session or at
the beginning of the next session.

Talk with the key socia agents about reinforcing
assertive behavior, even if the group member is mak-
ing a choice that the key social agent may not agree
with. Encouragethekey social agentsto give specific
praise for the target behaviors listed above as they
occur in natural settings. It may be necessary to do
some attitude assessment and education with key
social agents about individual rights and the impor-
tance of teaching people to make choices and the key
social agent’ s responsibility to respect those choices.

Session 9: Problem Solving Strategies

What to do When You are Having a Problem

This session will focus on selecting a behavioral
responseto provocation. Usethe antecedent informa-
tion from previous sessions to practice this.

Ask yourself the question “What is the problem?’

Then ask, “What can | do?’ Think of at least three
different ways you could handle the problem.

Then ask “What will happen if I...?" and decide
whichisthe best thing to do. Pay special attention to
thingsthat you could say or do that might cause more
trouble instead of solving the problem.

Then choose a plan that will not make the situation
worseandthat ismost likely to get youwhat youwant.
Try out the plan.

How did you do with your plan? Did you get what
you wanted? Did you get something that works for
you and for the other people around you?

Exercise

| want each of you to think of the barb that ison the
top of your list today. Think of at least three different
ways you could handle the situation. We will talk
about them with the group and you can decide which
the best option is. You may get some ideas from
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listening to how other people handle their barbs.

Homework

Find situations where you can use these skills and
practice them over the next week. Bring back a story
about your experience to share at the next session.

Notes to the Leader

Refertotheflow chartinFigure 1 for thestepsof the
wholeprocess. For the peopl einthegroupwho cannot
read, use a picture flow chart with symbol s represent-
ing the stepslisted in Figure 1.

Individual roleplayingwill occur withthegroup, or
in pairs coached by the group leader utilizing direct
instruction, modeling, behavior rehearsal, feedback,
shaping and positive reinforcement (see Figure 2).
Some people might have difficulty thinking of three
different ways to handle a situation. Try two first.
This is an important session in which to have key
social agentsparticipate. They needtobeawareof the
skillsthe individual was practicing in the sessions.

When possible, conduct practice sessions in the
actual environment wheretheindividual tendsto have
problems. This may be done when other students or
individual sare not present if that ismore comfortable
for people.

Session 10: Assertiveness Skills [l

Review Session 7 Skills

Discriminate assertive from aggressive responses
(practicewithvariousroleplayed responsesin-group).

Practice relaxation during provocation (practice
with antecedent information identified previoudly).

Practice active listening (practice with antecedent
information identified previoudly).

Exercise: Handling Angry People

Today we' regoing to practicewhat to say to people
when their behavior makesyou angry. Thisisaway
of asking them to changetheir behavior after you have
stayed calm and actively listened to their complaint.

Describe something you like about the way they
treat you. For example, “I like it when you tell me
what is bothering you.”

Make an “I” statement about how you feel when

1.0 INSTRUCT

1.1 RATIONALE - Give a rationale to the individual for
working on the target behavior. Explain the specific
behavior's usefulness and how it may be used to avoid
or solve problems or “get things you want.” Describe
the “modeling” procedure as a way of “showing” the
individual exactly what you want her to do.

1.2 DESCRIPTION - Describe the stimulus situations in
whichitwould be appropriate to use the target behavior.
Describe how the behavior should look and/or sound
when it is successfully learned.

2.0 MODELING

2.1 INSTRUCT - Have the individual observe you as you
demonstrate the behavior with another person.

2.2 REPEAT-Repeat the demonstration several times
pointing out an important aspect of the target behavior
after each demonstration. You should draw attention
to things such as voice volume, content, eye contact,
and tone of voice and posture (including the use of the
hands).

3.0 BEHAVIOR REHEARSAL

3.1 DESCRIBE - Reiterate the stimulus condition you will
present that should cue the individual to emit the
behavior.

3.2 PRESENT - Present the stimulus and, if necessary,
prompt the desired behavior.

4.0 FEEDBACK

4.1 SHAPE - Point out the positive aspects of the
performance, citing all correct components performed.
Omitdescription of undesirable aspects of the behavior.
Use short statements containing one aspect of the
target behavior at a time.

4.2 INSTRUCT - Ask the individual to repeat the
performance and give instructions for correct behavior
where the performance was lacking. You do not need
to describe how the performance was inadequate.

4.3 RECYCLE - If necessary model the desired
performance again by recycling back to step 2 until the
response closely resembles the target behavior. At
this point move to step 5 for generalization.

5.0 GENERALIZE

5.1 ANTECEDENTS - Introduce the stimulus settings
requiring the target behavior that were identified in the
assessment. Begin with the least anxiety arousing
situations and proceed to more stressful settings. This
may include new persons presenting the discriminative
stimuli, or slight variations of the original stimulus
setting.

5.2 RECYCLE - Repeat steps 2-5 as needed during the
generalization programming. When all stimulus
settings reliably elicit the desired response move to
step 6.

6.0 MAINTENANCE

6.1 INFORM - Be sure all of the key social agents in the
individual’s environment are aware of the new target
behavior so the behavior can be reinforced when it

occurs naturally.

Figure 2 - Using Modeling and Behavior Rehearsal
21
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they do . Do this without blaming them for
how you feel. Your feelings are your responsibility.
For example, “1 feel nervous when your voice gets
louder.”
Nicely tell them how you would like them to treat
you. Don’'t demand. For example, “I would like it
better if you could talk to me with a quieter voice.”

Putting this together

Here is something that you might say if your boss
corrected you in front of your co-workers:

“Ms. Jones, when you tell me I’ m doing agood job
| really appreciateit but whenyoutell mel’ mdoing it
wrong, especialy in front of other people, | fed
embarrassed and alittleangry. Could you pleasetalk
to me aoneif I’'m doing something wrong?’

Haveparticipantsidentify situationsfromtheir own
list of barb situations and practice including each of
the three parts. The group should provide positive
feedback on correct portions of each person’s
performance.

Notes to the Leader

Find out what current real-lifesituationsfitintothis
training topic. If possible, role-play these, then actu-
ally go out and coach the participant through a real
interactionwith someoneinthenatural setting. Prompt
only as much as necessary to assist the participantsto
solveaproblemin an assertiveway. Then come back
to the group and talk about how it worked or didn’t
work andwhat might bedonedifferently thenexttime.

Contact key social agents and communicate about
the progress of group members on the current topic.
Ask that they provide positive social reinforcement
for demonstration and practice of thetarget behaviors
in natural settings.

Session 11: Review

Putting it all Together

Review the flow chart combining all of these com-
ponents and practice using antecedent information in
role-plays.

Preparation: Prepare for the situation using relax-
ation, coping, and planning statements.
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Use body cues (tension, nervousness) to relax and
change trouble statements to coping statements.

Useproblem solving; anticipate probable outcomes
of choices:

You may choose any one or mor e than one of these
ideasto use: Activelistening, making“1” statements,
describing the other person’s positive behaviors, de-
scribing the behavior syou want changed, and making
adirect request for behavior change. You may ask for
moretimeto say or do something. If you feel likeyou
can’t control your anger you may go to another place
so that you can practice relaxation and assertive
responses.

Evaluate performance in positive terms and iden-
tify things to alter in future conflicts.

Ask group members to choose one or two specific
goalsfor themsel ves, rel ativeto theimplementati on of
what they have learned in the program.

Encourage group members to share their learning
with others. Often group members report that other
peopleintheir environment have difficulty managing
their anger. Demonstrate some non-threatening ways
to offer assistance to someone el sewho needsto learn
to manage their own anger more effectively.

Notes to the Leader

If possible, arrange to observe the group members
in avariety of natural settings and at different times.
L et the membersknow that you will be stopping by to
see how well they remember and use what we have
been working on. Give group members feedback
during observations when you see them using target
behaviors effectively.

Use the observation time as an additional opportu-
nity to communicate with others in the participant’s
lifeabout their goalsand progressand about waysthat
key social agents can help the person work toward
their goals. Find out if key social agents have noticed
any changes in the member’s behavior during the
course of the program.

Encourage the group members to continue to keep
track of the things that make them angry and their
response. Y ou may be ableto teach some people how
to graph their own behavior and monitor their contin-
ued progress. They may wish to keep awritten diary,
draw pictures, or tape record the situations and how
they solved the problem.



INSTITUTE FOR APPLIED BEHAVIOR ANALYSIS

Throw aparty! Celebrate group members gradu-
ation from the program. Do something fun together.
Passout diplomas. Instill and share a sense of accom-
plishment.

Conclusion

Thiscurriculumisdesignedto beusedinaflexible,
creative manner. Sessions can be expanded and ad-
justedtofit particular needs. Thecurriculum hasbeen
successfully utilized with groups of varying sizesand
across different settings (work, home, school, com-
munity). Itismost effective when elements from an
individual’ s whole life are included and when issues
areexploredfromall of theenvironmentsand contexts
inwhich aperson spendstime. Outcomesthat partici-
pants have experienced include reductionsin temper
outbursts, increases in self-control and coping skills,
and theformation of meaningful relationshipsamong
group participants.
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Resources

Assessment and Analysis of Severe

and Challenging Behavior

Gary W. LaVigna & Thomas J. Willis
This competency-based training

practicum provides participants with the

clinical skills required to design and

implement person-centered multielement

nonaversive support plans.

Los Angeles « July, 1999

Positive Approaches to Solving
Behavior Challenges and The
Periodic Service Review
Gary W. LaVigna & Thomas J. Willis
Positive Approaches... are 2, 3 & 4
day seminars that present IABA’s
multielement model for providing person
centered nonaversive behavioral supports
to people with challenging behavior.
These seminars cover Basic Principles of
Nonaversive Behavior Support,
Behavioral Assessment and Emergency
Management. Assuring Staff Consistency
Through the Periodic Service Review: A
Quality Management and Outcome
Evaluation Systemis a 1 day seminar that

Training Calendar

teaches participants a staff management
system that ensures the agency/school is
providing quality services.

January, 1999 - US Seminars (Johnson
City, TN)

February, 1999 - US Seminars (Concord,
CA)

March, 1999 - US Seminars (Chicago, IL,
Portsmouth, NH) Canadian Seminars
(Calgary, AB)

May, 1999 - UK Seminars (Glasgow)

June, 1999 - US Seminars (Orlando, FL)

July, 1999 - US Seminars (LosAngeles,
CA)

Other venues will be arranged and announced at a
later date. For detailed, current information on any
seminar, contact:

Institute for Applied Behavior Analysis
PO Box 5743
Greenville, SC 29606-5743 USA
Phone: +1 (864) 271-4161 « Fax: +1 (864) 271-4162
Internet: jmarshall@iaba.com ¢ http://www.iaba.com
Toll Free (USA and Canada): (800) 457-5575

Multimedia Training Programs

Competency Based Training Program

This is a systematic, criterion-referenced, self-
instructional multimedia course for staff development
that is customized to your agency. It is being used by
adult service agencies and schools in Australia, Great
Britain, Spain and the US. $1,500.00

For more information on the CBT, contact:
Diane Sabiston
Institute for Applied Behavior Analysis
PO Box 30726
Savannah, GA 31410-0726 USA
Telephone: (912) 231-0707 « Fax: (912) 231-6684

Positive Approaches to Solving Behavior
Challenges

This is a 6 module video training program that
teaches viewers IABA’s person centered multielement
model for developing nonaversive support plans for
people with challenging behavior. Two text books,
lecture notes and pre/post tests are included. $1,250.00

Staff Supervision and Management Strategies for
Quality Assurance

This is a 4 module video training program based
on The Periodic Service Review: A Total Quality
Assurance System for Human Services and Education.
Viewers will learn concrete strategies to ensure that the
highest quality services are being provided by their
agency/school. Text book, lecture notes and participant
exercises are included. $750.00

For more information, contact:

John Q. Marshall, Jr.
Director of Professional Training Services
Institute for Applied Behavior Analysis
PO Box 5743
Greenville, SC 29606-5743 USA
Telephone: (864) 271-4161 « Fax: (864) 271-4162

Alternatives to Punishment: Solving Behavior
Problems with Nonaversive Strategies
G.W. LaVigna & A.M. Donnellan

“(This book) provides a comprehensive treatment
of alternatives to punishment in dealing with behavior
problems evidenced by human beings at various levels
of development and in various circumstances. Based
upon their own extensive observations and a
thoroughgoing analysis of relevant experimental studies,
(the authors) have put together a document that is at
once ateaching instrument, a summary of research, and
an argument for the use of positive reinforcement in the
treatment of inadequate or undesired behavior... a
landmark volume which should forever lay the ghost that
aversive methods (even the ubiquitous ‘time out’) need
to be applied to the delinquent, the retarded, or the
normal ‘learner,” whether in the home, the school, the
clinic, or other situations.” — Fred S. Keller (From the
Preface to Alternatives to Punishment) - paper, $19.50/
ISBN 0-8290-1245-1

The Behavior Assessment Guide
T.J. Willis, G.W. LaVigna & A.M. Donnellan

The Behavior Assessment Guide provides the
user with a comprehensive set of data gathering and
records abstraction forms to facilitate the assessment
and functional analysis of a person’s challenging behavior
and the generation of nonaversive behavioral support
plans. Permission has been granted by the authors to
reproduce the forms for professional use. -spiral, $21.00

Progress Without Punishment: Effective
Approaches for Learners with Behavior Problems
A.M. Donnellan, G.W. LaVigna, N. Negri-Schoultz, &
L. Fassbender

As individuals with special educational and
developmental needs are increasingly being integrated
into the community, responding to their challenging
behavior in a dignified and appropriate manner becomes
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Printed Resources Available from IABA

essential. In this volume, the authors argue against the
use of punishment, and instead advocate the use of
alternative strategies. The positive programming model
described inthis volume is agradual educational process
for behavior change, based on a functional analysis of
problems, that involves systematic instruction in more
effective ways of behaving. The work provides an
overview of nonaversive behavioral technology and
demonstrates how specific techniques change behavior
through positive means. The extensive examples and
illustrative material make the book a particularly useful
resource for the field.-paper, $17.95/ISBN 8077-2911-6.

Social Skills Training for Psychiatric Patients
R.P. Liberman, W.J. DeRisi, & K.T. Mueser

This guide to the application of social skills training
with psychiatric patients systematically provides clinicians
with the ingredients necessary to start and run their own
social skills groups. Case examples, transcripts of social
skills training sessions and exercises aid the reader in
applying the training methods.-paper, $28.95/ISBN 0-
08-034694-4

The Role of Positive Programming In
Behavioral Treatment
G.W. LaVigna, T.J. Willis, & A.M. Donnellan

This chapter describes the role of positive
programming in supporting people with severe and
challenging behavior. After discussing the need for
positive programming within a framework based on
outcome needs, variations of this strategy are delineated.
Then, assessment and analysis are described as critical
for comprehensive, positive, and effective support. A
case study of severe aggression is presented toillustrate
the process of assessment and analysis, the supports
that follow from this process, and the long term results of
this approach. - spiral, $5.00

The Periodic Service Review: A Total Quality
Assurance System for Human Services &
Education
G.W. LaVigna, T.J. Willis, J.F. Shaull, M. Abedi, &
M. Sweitzer

Evolving from more than a decade of work at IABA,
this book provides the tools needed to enhance and
maintain high quality service delivery. Translating the
principles of organizational behavior management and
total quality management into concrete policies and
procedures, the Periodic Service Review (PSR) acts as
both an instrument and a system. As an instrument, the
PSR provides easy to follow score sheets to assess staff
performance and the quality of services provided. As a
system, it guides managers step-by-step through 4
interrelated elements — performance standards,
performance monitoring, performance feedback, and
systematic training — to offer an ongoing process for
ensuring staff consistency and a high level of quality for
services and programs. Practical examples show how
the PSR is applied to group home, supported living,
classroom, and supported employment settings, and the
helpful appendices provide numerous tables and charts
that can easily be tailored to a variety of programs. -
$37.95/ISBN 1-55766-142-1

Add for Shipping to US Addresses:
1st book (min.) $4.00 Each add’'l book $0.75
Add for Shipping to International Addresses:
1st book (min.) $9.00 Each add’l book $2.00

Mail/Fax check, credit card information or company purchase order to:
Institute for Applied Behavior Analysis
PO Box 5743
Greenville, SC 29606-5743 USA
Telephone: (864) 271-4161 « Fax: (864) 271-4162

Foreign orders must be made in U.S. currency by
bank draft, international money order or credit card.
(Prices are subject to change without notice.)



